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School-Based Early Childhood
Education and Age-28 Well-Being:
Effects by Timing, Dosage, andSubgroups
Arthur J. Reynolds,1* Judy A. Temple,2 Suh-Ruu Ou,1 Irma A. Arteaga,3 Barry A. B. White1

Advances in understanding the effects of early education have benefited public policy and
developmental science. Although preschool has demonstrated positive effects on life-course
outcomes, limitations in knowledge on program scale, subgroup differences, and dosage levels
have hindered understanding. We report the effects of the Child-Parent Center Education
Program on indicators of well-being up to 25 years later for more than 1400 participants. This
established, publicly funded intervention begins in preschool and provides up to 6 years of service
in inner-city Chicago schools. Relative to the comparison group receiving the usual services,
program participation was independently linked to higher educational attainment, income,
socioeconomic status (SES), and health insurance coverage, as well as lower rates of justice-system
involvement and substance abuse. Evidence of enduring effects was strongest for preschool,
especially for males and children of high school dropouts. The positive influence of four or more
years of service was limited primarily to education and SES. Dosage within program components
was mostly unrelated to outcomes. Findings demonstrate support for the enduring effects of
sustained school-based early education to the end of the third decade of life.

Theeffects of educational enrichment in the
early years of life are a central focus of
developmental science and are increasing-

ly used to prioritize social programs and policies.
In the past two decades, evidence has grown that
preschool or “prekindergarten” programs en-
hance well-being in many domains and can pro-

mote economic benefits to society (1–3). Although
the most enduring effects on school success and
crime prevention are found among economically
disadvantaged children (4), preschool programs
can promote well-being across the entire socio-
economic spectrum (5, 6).

The magnitude, breadth, and duration of
impacts for preschool have been found to be
more consistent and stronger than most other
prevention strategies (7). This pattern is likely
due to the greater dosage, intensity, and scope
of services. Preschools typically provide >500
hours per year. These enrichment experiences
appear to initiate a pattern of cumulative advan-
tages (7–9) that can translate to enduring life-
course effects (10). Recent evidence onHead Start

(11), however, suggests that enduring effects
are not inevitable and may depend on later so-
cial contexts (12).

Although evidence is strong that programs
of relatively high quality can promote well-being,
four major weaknesses reduce the strength
and generalizability of evidence (13). The most
widely documented limitation is that evidence
on long-term effects is primarily from small-
sample efficacy trials rather than effectiveness
trials or studies of large-scale sustained programs
(2, 4). Studies of sustained and routinely im-
plemented programs are essential to translation-
al research yet long-term evidence is meager
(1, 7), and no previous studies have continued
past age 25, which is most predictive of later
development (14).

Three other less well recognized limitations
also have hindered progress. One is inadequate
attention to program dosage, a prominent and
modifiable characteristic. Although some studies
show that the length of participation is positive-
ly associated with short-term outcomes (7, 15),
longer-term effects have been rarely investigated;
studies of the added or synergistic benefits of
continuing school-age intervention are also few.
The second limitation is that variations in effects
by child, family, and social context are under-
investigated. Their identification provides val-
uable information for tailoring or strengthening
services. Differences by gender vary by study
and outcome, and long-term effects on high-risk
samples warrant greater investigation. Finally,
attrition is rarely taken into account in estimat-
ing effects. Studies frequently lose up to 50% of
their original samples in follow-up (16, 17). The
power and precision of subgroup effects can be
especially compromised. Bias reduction meth-
ods to account for attrition and other selection
processes have become more integrated into
estimation (18).
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